This research was twofold: (a) to sample the incidence of autism among students in kindergarten, primary and secondary levels (b) to identify the most frequently occurring social skills deficits among autisms at each of the grade levels. Survey research was used and the data were collected from teachers of 145 autistic students in inclusive schools. The research tool was a social skill survey form, covering three aspects of social skills, (a) self control, (b) communication with others, and (c) playing and working with others. The questions at the early childhood level totaled 38 items, at primary level 70 items and at secondary 67 items. Research found that most autistic students in inclusive schools were boys (78.62%).The most frequently observed deficits in social skills of autistic children at each grade levels were Not sharing toys/ articles that they are interested in, Not able to play a role in a story with beginning, progression, and ending and Doing activities or playing alone during leisure time or at lunch time.
Introduction
The Constitution of The Kingdom of Thailand 2007; The National Education Act, 1999; and Amendments 2002 (Second Issue) ; and the Education for the Disabled Act, 2008 each state that all individuals have an equal right for basic education of not less than 12 years, which is to be provided by the government with good quality and free of charge. The right applies to the disadvantaged, the disabled, and those suffering hardship, providing life-long free education for the disabled. Autism is a specific diagnosis included under the broader term, autistic spectrum disorder (ASD). In addition to autism, Asperger's, Rett's syndrome, childhood disintegrative disorder, and pervasive development disorder not-otherwise-specified are part of ASD. All conditions included in ASD fall along a continuum in each area of development ranging from severe problems to above average abilities. No facial characteristics or other physical features thought of as an invisible disability. Persons with ASD are characterized by problems in three areas of development: communication, social skills, and patterns of behavior or range of interests, all of which result from neurological impairment (American Psychiatric Association, 1994; Research Council, 2001) . Presently, students with ASD are enrolled in regular education with an increasing trend owing to the aforementioned Acts. However, it has been found that ASD students in inclusive schools do not usually succeed, primarily due to a lack of social skills (Uthairattanakit, 2002) . The problems frequently found include lack of understanding of social regulations, absence of interest in the surroundings or surrounding people, and inability to build social relationships with their peers. All of these raise difficulty in relationships with others. Thus, education for ASD in inclusive classrooms must involve academic, social and emotional skill integration of normal students and ASD in order that they can develop mutual learning.
Objectives
2.1 To sample the incidence of autism among students in the educational system of Khon Kaen Province, Thailand. 2.2 To survey problematic social skills of students with autism in inclusive classrooms
Research Methodology
Survey research was conducted and informants were comprised of teachers of 145 ASD students at pre-primary, primary, and secondary levels of the academic year 2008 in inclusive schools , Khon Kaen Province.The research tool was a social skill survey form, covering three aspects of social skills, (a) self control, (b) communication with others, and (c) playing and working with others. The questions at the early childhood level totaled 38 items, at primary level 70 items and at secondary 67 items. The data were analyzed into frequencies and percentages.
Research findings
4.1 To sample the incidence of autism among students in the educational system of Khon Kaen Province, Thailand found that
In 2008, 145 students with autism were enrolled in inclusive schools, Khon Kaen. Most of them were boys (78.62%). The highest proportion (55.86%) was studying at the primary level, while the lowest proportion (7.59%) was at the secondary level. Findings related to gender distribution were consistent with previous findings, where the ration of boys to girls with autism was reported as 4.5:1. (Trankasombat, 2002 : Jennifer A. et al., 2004 . In the present study the ratio of boys to girls was found to be 3.8:1. Results are summarized in Table 1 . The ten most frequently observed problematic social skills behaviors reported by teachers using the instrument from 4.1 of the study. Behaviors are ranks from highest to lowest . Standing up and walking away from activities 9. Doing other things of interest while doing activities with friends 6. Not being able to be the first to act/ greet/ begin a conversation with others 7.Not stopping to do an activity at the agreed time
Conclusion and Discussion

5.1
The nature of autism -Findings regarding the prevalence of autism in male and female students in Khon Kaen Province were consistent with those from previous studies. For example, Trangkasombat (2002) and Jennifer A. et al. ( 2004) found autism more common among boys more than girls in the proportion of 4.5:1. In Khon Kaen Province, the study population was 145 persons with autism, the majority of whom were males (78.62%). The proportion of males to females was 3.7: 1. The 145 autistic students were mostly at the primary level of education (55.86%), whereas the least number was found at secondary school level (7.59%). It should be noted that in the past, autism was not known to all in many Thai schools and the diagnosis was not clear enough to allow precise identification. Autism used to be classified as one type of psychological disorder and the majority of parents decided to keep their child with autism at home or send them to a special school for disabled children. (The Ministry of Education, 2008) . Changes in the manner in which autistic children are diagnosed and educated, then, provide a logical explanation for why the younger students appear in greater numbers than those at the secondary level.
5.2 Problematic social skills -The research findings identified the following social skills deficits, each of which hindered the learning and performance of children with autism in inclusive schools at all of the three levels. Firstly, the self-control behaviour necessary in conforming to agreements or regulations in the classroom was lacking. For example, students with autism appeared not to realize that they sometimes had to wait. They often overtook the others in the line; did not ask for permission when leaving the seat; did not seem to know how to work as a team member; and frequently spoke or screamed while the teacher was teaching. Secondly, the communications skills need to interact with others were seldom present in autistic students. They seldom made eye contact with others, never greeted, never said thank you, never seemed to understand people's emotions, thinking, or feeling. This made it difficult for them to create and maintain relationships with others. Finally, working in a team was nonexistent among the students studied. Students with autism were found not to accept losing. They appeared to not know how to join a peer group or how to act in a peer group. There was no evidence that they understand how to act in a role playing situation, and they frequently spent too much or too little time in an activity. These findings were consistent with those reported by Trangkasombat (2002 ), Jewpatanakul (2006 , Myles & Simpson (2001) , and Baker, (2004 ) .
